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Abstract: This study aimed to describe students’ speaking performance during role play
activities at Britania School of English. The research employed a descriptive qualitative design
involving ten intermediate-level students selected through purposive sampling. Data were
collected through structured classroom observation and semi-structured interviews. The
analysis used data reduction, data display, and conclusion drawing. The findings indicate that
students’ fluency and vocabulary use were at a moderate level. While most students were able
to communicate basic ideas, hesitation and limited lexical range were still evident. Confidence
varied among learners, with several students showing nervousness during performance.
Spontaneity emerged as the weakest aspect, as many students relied on memorized
expressions and required additional time to respond to unexpected questions. Overall, role
play provided a supportive communicative environment that encouraged participation and
natural language use, although continued practice is needed to enhance spontaneous
speaking ability.
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1. INTRODUCTION

Speaking is a fundamental skill in English language learning because it enables
learners to express ideas and interact in real-time communication. In EFL contexts,
however, many students face difficulties in speaking due to limited vocabulary,
hesitation, anxiety, and insufficient communicative practice. Traditional classroom
approaches that emphasize grammar drills and memorization often fail to develop
communicative competence.

According to H. D. Brown & Abeywickrama (2004) speaking performance should be
assessed based on learners’ actual language use in meaningful contexts. Speaking
involves both linguistic and non-linguistic aspects. Linguistic aspects include fluency
and vocabulary, while non-linguistic aspects involve psychological and behavioral
elements such as confidence and spontaneity. These components interact dynamically
during real communication.

Role play is widely recognized as a communicative technique that simulates real-life
situations and encourages students to use language meaningfully. Through role play,
learners engage in interactive dialogue, negotiate meaning, and respond
spontaneously. Previous studies have demonstrated that role play can improve
speaking ability and increase students’ participation. However, most research focuses
on measuring improvement quantitatively rather than describing how students actually
perform during role play activities, particularly in non-formal English course settings.

Preliminary observation at Britania School of English indicated variation in students’
fluency, vocabulary use, confidence, and spontaneity during role play sessions. Some
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students spoke smoothly, while others relied on memorized dialogues or hesitated
when responding to unexpected questions. Therefore, this study aims to describe
students’ speaking performance through role play activities, focusing on fluency,
vocabulary, confidence, and spontaneity.

2. LITERATURE REVIEW

2.1. Speaking Performance

Speaking performance refers to learners’ ability to produce spoken language
effectively in real communicative situations. According to J. D. Brown & Hudson (1998)
speaking assessment should measure actual language use rather than memorized
responses. They classify speaking performance into linguistic and non-linguistic
aspects. Linguistic aspects include fluency and vocabulary. Fluency refers to the ability
to produce speech smoothly with minimal hesitation, while vocabulary refers to lexical
range and appropriateness in expressing ideas. Non-linguistic aspects include
confidence and spontaneity, which influence learners’ willingness and ability to
communicate naturally. Spontaneity, in particular, requires real-time language
processing. According to Levelt (1989) spontaneous speech involves rapid
conceptualization, formulation, and articulation under time pressure. This makes
spontaneity one of the most challenging components for second language learners.

2.2. Role Play in Teaching Speaking

Role play is a communicative activity in which students simulate real-life situations.
According to Ladousse (1987) role play allows learners to experiment with language
creatively in a safe environment. It reduces anxiety because students perform as
characters rather than as themselves. Similarly, Jeremy Harmer argues that role play
promotes authentic communication by encouraging learners to use language
meaningfully rather than mechanically. Previous studies have shown positive effects
of role play on speaking performance. For example, Khasbani & Seli (2021) found
improvements in fluency and confidence, while Elfajri & Tiarina (2022) reported
increased student participation. However, most of these studies focus on measuring
improvement quantitatively. Limited research provides a qualitative description of how
students actually demonstrate speaking performance during role play activities,
especially in non-formal English course contexts. Therefore, this study attempts to fill
this gap by describing students’ speaking performance during role play at Britania
School of English.

3. METHODS

This study employed a descriptive qualitative method. The research aimed to describe
students’ speaking performance as it naturally occurred during role play activities
without manipulating the classroom setting. The research was conducted at Britania
School of English in Makassar, Indonesia. The participants consisted of ten
intermediate-level students selected through purposive sampling. The intermediate
level was chosen because students at this level have sufficient basic knowledge of
English but still experience challenges in developing spontaneous speaking ability. The
data were collected through classroom observation, field notes, and semi-structured
interviews. The researcher observed students’ speaking performance during role play
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sessions using a structured observation checklist. The instrument consisted of sixteen
indicators representing four aspects of speaking performance: fluency, vocabulary,
confidence, and spontaneity. The data were analyzed using the interactive model
proposed by Miles & Huberman (2021) which consists of three stages: data reduction,
data display, and conclusion drawing. In the data reduction stage, the researchers
selected and categorized relevant data based on the four aspects of speaking
performance. In the data display stage, the findings were organized into descriptive
tables and narrative explanations. Finally, conclusions were drawn and verified by
comparing observation data with interview results to ensure consistency and validity.
Through these procedures, the study provided a comprehensive description of
students’ speaking performance during role play activities.

4. RESULTS

4.1.Fluency

The observation results show that students’ fluency was generally at a moderate level.
Six out of ten students were able to deliver their speech smoothly with minimal pauses.
However, four students frequently hesitated when expressing ideas. Pauses commonly
occurred when students searched for appropriate vocabulary or organized their
thoughts. Some students maintained the flow of conversation effectively, while others
required additional time before continuing their responses. Although none of the
students completely stopped speaking, interruptions and fillers were still noticeable
during the performances.

4.2.Vocabulary

In terms of vocabulary, seven students used words that were appropriate to the role
play context. They were able to express basic ideas clearly. However, the range of
vocabulary was limited, and several students repeated similar expressions throughout
their performance. Three students occasionally struggled to find suitable words, which
led to brief pauses or the use of simple and general vocabulary. Despite these
limitations, most students were able to convey their intended meaning.

4.3 Confidence

Students’ confidence levels varied. More than half of the participants demonstrated
adequate confidence by speaking clearly and maintaining interaction with their
partners. They continued speaking even after making minor grammatical errors.
However, some students appeared nervous, avoided eye contact, or spoke with low
voice projection. A few students required encouragement before initiating their
responses. These behaviors indicated that anxiety still influenced speaking
performance.

4.4 Spontaneity

Spontaneity was identified as the weakest aspect of students’ speaking performance.
Although most students did not read from written scripts, many appeared to rely on
memorized sentences. Only four students responded immediately to unexpected
questions from their partners. The remaining students needed additional time before
answering, indicating limited real-time language processing ability. When the
conversation moved beyond prepared content, hesitation became more frequent.

Page 3|6



VERBA: Journal of English Language Issues, Trends and Studies; Vol. 4, No. 2, 1-6, 2026
E-ISSN 2962-8652
ENGLISH EDUCATION DEPARTMENT, UNIVERSITAS ISLAM MAKASSAR

| ! Journal of English Language lssues,
| TrendsandStudies. .
[l it A=

5. DISCUSSION

The findings indicate that students’ speaking performance during role play was
generally moderate across the four observed aspects. In terms of fluency, hesitation
was primarily caused by difficulty in retrieving vocabulary and organizing ideas. This
supports the framework proposed by H. D. Brown (1997) who state that fluency reflects
the smoothness and continuity of speech production. The presence of pauses
suggests that students’ automatic language processing is still developing.

Regarding vocabulary, although students were able to communicate basic ideas,
limited lexical variety restricted their expressive capacity. According to Brown and
Abeywickrama, vocabulary control is essential for effective speaking performance. The
repetition of simple expressions observed in this study indicates that students’
productive vocabulary remains limited. Confidence appeared to influence overall
speaking performance. Students who demonstrated higher confidence tended to
maintain conversation flow more effectively. This finding is consistent with the view
that psychological factors significantly affect oral performance. Role play helped
reduce anxiety to some extent, as students performed within assigned roles rather
than speaking purely as themselves.

Spontaneity emerged as the most challenging component. The reliance on memorized
sentences indicates that students were not fully comfortable with spontaneous
communication. Brown and Abeywickrama emphasize that effective speaking
performance requires the ability to respond naturally in real time. The delay in
responding to unexpected questions suggests that students still depend on prepared
language rather than spontaneous formulation. Overall, the four aspects were
interconnected. Limited vocabulary contributed to hesitation, which affected fluency.
Reduced fluency influenced confidence, and low confidence further limited
spontaneity. Although role play created a communicative environment that
encouraged participation, additional practice focusing on unscripted interaction is
necessary to enhance students’ real-time speaking ability.

6. CONCLUSION

This study aimed to describe students’ speaking performance through role play
activities at Britania School of English. Based on the findings, students’ overall
speaking performance can be categorized as moderate across the four observed
aspects: fluency, vocabulary, confidence, and spontaneity. In terms of fluency, most
students were able to maintain speech continuity, although hesitation and pauses were
still evident when organizing ideas or searching for appropriate vocabulary.
Vocabulary use was generally appropriate to the context; however, lexical variety
remained limited. Confidence levels varied among students, with some demonstrating
clear voice projection and active participation, while others showed signs of
nervousness. Spontaneity was identified as the weakest aspect, as many students
relied on memorized expressions and required additional time to respond to
unexpected questions. The findings indicate that role play provides a supportive
communicative environment that encourages students to participate and practice
speaking in meaningful contexts. However, to enhance real-time speaking ability,
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greater emphasis on unscripted interaction and spontaneous response activities is
recommended. Future research may explore different proficiency levels or compare
structured and unstructured role play formats to examine their impact on speaking
performance more comprehensively.
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